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Hello and welcome back! The Center for Teaching and Learning is excited to announce 
some of the events, workshops, and resources that we have compiled for this semester. 
We worked hard to respond to some needs faculty have shared with us as well as 
respond to the current climate on campus and across the nation.  
 
Please take time to read through this email and follow the links that are of interest to 
you.  
 
Faculty and Staff Write-On-Site  
Write-On-Site Hampshire College cultivates a community of scholars who work on their individual writing 
projects. Bring whatever you need for writing. Show up, check-in about what you are working on for the 
session, and get to writing. Faculty and staff from all disciplines are welcome. The term "Write on Site" is 
attributed to Kerry Ann Rockquemore at the National Center for Faculty Development and Diversity. 
 
Join us on Facebook to keep updated https://www.facebook.com/groups/926401360839294/ or email 
alexisnsalas@gmail.com to join the email list.  
 
Pedagogy, Diversity, and Power  
Pedagogy, Diversity and Power is a biweekly seminar that is available to faculty and teaching staff and is 
designed to strengthen a culture of teaching excellence that is built on a foundation of social justice and 
inclusive pedagogy at Hampshire.  The seminar will provide a space for faculty and teaching staff to 
examine and share with one another how diversity, identity, and power shapes their teaching and classroom 
culture.  The seminar will be participant-centered, starting with concerns that faculty and teaching staff bring 
to the seminar for review and consultation. Together we will examine each situation and develop strategies 
for critical and inclusive teaching. 
 
To read more or sign up follow this link http://www.signupgenius.com/go/5080d48afad2ea57-pedagogy1 
 
 
Peer Visit Program Pilot (An initiative for faculty on a multi-year contract who are 
in their first 3-years at Hampshire) 
Open classroom initiatives, in which faculty visit each other’s classrooms, help faculty improve 
their instruction by creating opportunities for faculty to talk about teaching and learn new 
practices. For this pilot, we are inviting faculty members on multi-year contracts, who are in their 
first three years at Hampshire, to develop a peer visiting relationship with another colleague. We 
will support you in your conversations, and provide a modest stipend as well as treat you to 
coffee or tea while you meet.  

For more information you can email Laura Wenk at lwNS@hampshire.edu 

 
The Art of File Building: CCFRAP Reappointment and Promotion Workshop  
 
 
Tuesday, March 7th at 5:00 p.m. in the FPH lounge 
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File-building involves much more than compiling the necessary documents and writing a statement.  Come 
learn about makes a reappointment & promotion file stand out as well-crafted, engaging, and user-friendly. 
This session features recent CCFRAP committee members discussing their insights about how to create a 
robust and well-organized reappointment/promotion file.   This session will be relevant for all faculty—from 
new faculty who are eager to know more about the process, to senior faculty who are preparing for a 
promotion to full professor.  
 
For questions and to RSVP email Shannon Rosa at smrDO@hampshire.edu  
 
 
Resources for Hot Classroom Moments  
 
As we begin the spring semester, we wanted to remind faculty about three pre-existing online resources to 
help faculty inform and navigate difficult conversations or “hot moments” in the classroom as well as on 
campus.  

Resources for Facilitating Difficult Discussions in the Classroom,  of fe red  through the CTL website.  

A LibGude  in anti-racist and racial justice work at Hampshire College,  co-created by Knowledge Commons 
Alumni Fellow Lauren Garretson and Research Librarian Alana Kumbier.  
 
Faculty Guide on Teaching a Diverse Student Population by the Office for Diversity and Multicultural 
Education.  
 
We are also attaching two documents to this email:  the first is Critical Learning Communities: Top Five 
Principles to Guide Your First Month  by Kristen Luschen and Becky Wai-Ling Packard; and the second is 
Responding to Student Distress: a Guide for Faculty & Staff  created by Sasha Conley, the Knowledge 
Commons Student Success Alumni Fellow, and Abby Hanus, the Knowledge Commons CTL Alumni Fellow.  
 
Knowledge Commons Alumni Fellow 
Abby Hanus (they/them/theirs) has been a wonderful addition to the CTL and can be an equally wonderful 
resource to faculty. They graduated last spring with a concentration in education, photography, and 
community building. As a recent alum and now a staff member they can provide a unique perspective for 
faculty and staff. Abby is available for one on one consult and will be found participating in CTL events such 
as the Pedagogy, Diversity, and Power Seminar.  
 
You can email Abby at aahSA@hampshire.edu  to set up a consultation, questions about the CTL and 
Knowledge Commons, or to just chat with them!  
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Critical Learning Communities: Top Five Principles to Guide Your First Month 

Kristen Luschen and Becky Wai-Ling Packard 
 
Students not only need the skills and knowledge to reflect and act upon the world in order to transform it they need support 
networks— critical communities— to sustain them in their practices and the inevitable resultant struggles.  

*** 
The goal of critical community work is to create a nurturing space where we can interdependently and collectively read the world 
through a critical lens; this is a lens that challenges domination, encourages thoughtful questions, and recognizes that people operate 
with values and cultural assumptions that are informed by historical and sociopolitical contexts.  
 
-Silvia Cristina Bettez 
Building Critical Communities Amid the Graduate Classroom. Review	of	Education,	Pedagogy,	and	Cultural	Studies.	2011	
	

	
1. Take time to reflect: Recognize your position, needs and goals. 
 
2. Create community commitments 
 
3. Scaffold effective and active participation 
 
4. Explain your goals, what you are doing (and why)—then repeat 
 
5. Build in mechanisms to learn about the students’ experience  
 

1. Take time to reflect: Recognize your positon, needs and goals. 
 
Reflect on your own needs as a learner/participant in the course. Consider your personal triggers and 
your boundaries as an authority. What do you know you are willing to be flexible about and what will 
you be unwilling to shift?  Be explicit with students about your goals and needs, whether it is sharing 
a reasonable expectation for turning around feedback or how you prefer to be contacted.   
 

2. Create Community Commitments 
 
It is a myth that a group can monitor itself or you alone “set the tone.” Involve students in 
creating/discussing “norms for engagement.” It is not only that you set the “ground rules” but that 
each person plays an important role in shaping what happens, what is learned, and how it goes—for 
the group as a whole. If you aren’t comfortable asking students to create community commitments 
from scratch, consider bringing to class a series of expectations that you begin and present to the 
class for review and revision (i.e. expectations for me, expectations for you, expectations for the 
group). Taking a few minutes (or longer) at the start of the class, and revisiting these commitments 
later in the semester can make a big difference in the quality of the course experience for all. 

 
3. Scaffold effective and active participation 

 
Help students to understand what effective/active participation looks like and scaffold their 
efforts to engage and to make progress. Point out to students when you appreciate their 
participation, particularly in the first few weeks.  Yes, students may participate differently. But it is 
not ok for only some to participate. Try:  

a. Minute papers- these are quick writing assignments, often at the beginning of class, to have 
students reflect on what they read to “warm up” for discussion. Sometimes they are offered at 
the end of class as a way to write down participation when not everyone has had a turn to 



	
speak. 

b. Turn to your neighbor: this is also called think, pair, share. Students can reflect individually, 
then turn to a partner and share their observations. Then the students can be asked to share 
from the pair to the larger class discussion. This can be less intimidating for some students, to 
share what the pair discussed then vocalizing what the individual student was thinking. 

c. Participation cards: In some classes, the professor provides two (or more) cards which a 
student waves or presents to have a turn. This can be useful for professors who want a more 
visible or equal participation distribution, where everyone must participate at least twice before 
getting more turns. 

d. Two comments and a question: A professor can assign all students to bring comments and 
questions to class with them based on the reading. This can equalize the discussion for 
students who find it challenging to generate comments on the spot, and can allow a professor 
to more easily “cold call” a student without fear the student is unprepared. 

 
4. Explain your goals, what you are doing (and why).  Repeat. 

 
Surface expectations/processes/goals and make them transparent. What are you expecting of 
students in an assignment? In course participation?  In group work? Being explicit or 
transparent is not about constraining the student, but helping them to tune into you, the group, 
and their own learning. Often students find it helpful when the class surfaces a disciplinary 
method or the professor offers a reasoning for why they are utilizing a particular discussion 
format.  

Content warning:   Another form of expectation setting.  Use content warnings (rather 
than trigger warning) to inform students about what they will be encountering.  We can’t 
predict what material will be sensitive for which students so cover your bases and 
provide previews frequently, not just when you feel something might be an issue.  

 
5. Build in mechanisms so you can learn about the student experience in your class.  

Share that you are a learner and seek constructive feedback that helps you to make decisions. 
Structure multiple opportunities in the course for students to provide you information about their 
experience and learning.  Identify a way to convey to students the feedback you receive.  Consider 
what you would/could change based on the feedback, what you won’t change and why. Here are a 
few suggestions: 

a. Rotating office hours: if you have group projects, you might decide to assign these 
groups to visit you in your office hours on a rotating basis. 

b. Weekly check-ins (written): In some cases it might make sense to ask students to write  
c. Mid-semester evaluation: This is sometimes given to students after the first 3-4 weeks 

rather than the mid-semester, but the goal is to get a sense of what is going well, what 
could improve, and their own reflection on their own contributions thus far. Reading 
through these and reflecting back trends (and any actions you will be taking/requesting 
from the group) can be very powerful to students, so they feel heard and so you gain 
their feedback while there is still a chance to clarify or adjust. 

d. One index card at the end of a class: a low-tech way to ask for one thing that is working 
or one thing that may require attention. 

a. Peer Observation: Ask a colleague to visit you (and you visit them), with a request for 
specific feedback on something that you want to work on--and share observations 
together afterwards over coffee






